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Listening and Speaking Alternative Assessment 

1. Objectives 

Upon listening carefully to employer questions, the learners will be able to:  

• Determine and describe prior work experience and skills relevant to the mock job 

interview position. 

• Associate attributes of strong leadership qualities by employing the STAR 

(Situation-Task- Action- Response) approach to retell a specific scenario that 

helped with a successful outcome.  

• Listen actively to comprehend and respond to spoken language in a context that 

uses specialized or technical vocabulary that may contain cultural references 

(Texas Workforce Commission, 2016). 

• Present ideas concisely, logically, and persuasively using grammatically correct 

spoken language and vocabulary appropriate for use in a formal setting with an 

ability to participate in impromptu conversations on a related topic (Texas 

Workforce Commission, 2016). 

2. Target Test Takers 

The test-takers have varying L1, including Spanish, Arabic, Bengali, Kannada, Pashto, 

French, and Kirundi. They also have diverse educational, cultural, and professional backgrounds. 

Their goals vary in that they are seeking support in career exploration, setting goals for post-

secondary education options, workforce training, and credential evaluation to continue on a track 

toward their prior careers.   
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Students' ages are between eighteen to eighty, their educational levels range from 

disrupted education, completion of high school, earned technical or trade certifications, 

bachelor's, master’s, Ph.D. degrees, or a combination. An example of some of the prior careers 

are ophthalmologists, engineers, journalists, educators, nurses, administrators in government 

ministries, business owners, etc. Still, others had limited opportunities for a gainful job or career 

possibilities due to the economy, war, or other atrocities experienced in their home countries.  

Per the Comprehensive Adult Student Assessment System (CASAS) Skill Level 

Descriptors, which is the district's mandated assessment aligned with the Texas Education 

Agency—as well as federal and state guidelines—the test-takers are currently in a high 

intermediate to advanced level. Some descriptors include in terms of employability:  

 Can function independently in survival and social and work situations; can clarify 

general meaning and communicate on the telephone on familiar topics. Understands 

routine work-related conversations. Can handle work that involves following oral and 

simple written instructions and interacting with the public. Can perform reading and 

writing tasks, such as most logs, reports, and forms, with reasonable accuracy to meet 

work needs. (CASAS, 2021, Section D)  

3. Definition of the Constructs and Skills to be Assessed 

The nature of this assessment entails a series of skills that require interactive 

communication between the role of the interviewer and the interviewee. The high intermediate to 

advanced level will experience an exchange of information mainly through the form of questions 

in a simulated job interview. It is worth mentioning, that in a realistic scenario, it is expected that 

an applicant responds to different listening cues with comments, explanations, discussions, and 
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questions.  In this assessment, the use of interactive listening and speaking skills will overall 

support the needs of the student to become successful in a future job interview. 

The listening skills being assessed will consist of the ability to understand key 

information in short and long stretches of language through different interview questions. Since 

listening and speaking skills are combined in this assessment, learners are also assessed in the 

way that they respond appropriately with a demonstration of previously or newly learned 

vocabulary, enunciation, fluency, and grammar. 

Additionally, the learners will be assessed in the listening skill to infer the 

interviewer/peer interviewee’s underlying attitude or opinion when listening to more complex 

language use through dialogue with peer interviewee and questions. As for the speaking aspect, 

the learners’ oral production is expected to show adequate interview etiquette. 

4. Description of the Assessment 

a. Direction    

This assessment is a mock job interview that takes place in the regular classroom. The 

test takers/interviewees who are assigned in pairs would come to the interview site/classroom at 

the usual class time. The interviewer will prepare everything needed in advance, including a 

videotaping device, room setting, interview questions, suitable room temperature, and lights. 

When the two interviewees sit down, they will be told four types of questions would be 

presented during the interview and what the focus is. Additionally, they will be told how their 

answers will be assessed by showing the rubric form. Unless there are further questions, the 

interviewer will start asking warm-up questions to slowly transition the interviewees into the 

interview process, then she/he will continue with job-related questions that require higher-order 
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thinking which would be described in the next section. Then the interviewer ends by comforting 

interviewees and asking for feedback. The interview will last 20-30 minutes in total, and learners 

will receive their results of the mock job interview a week from now. 

b. What the Assessment Looks Like 

The mock job interview is made up of four types of question items that require open-

ended responses. The first type is the warm-up: the purpose of this phase is preliminary small 

talk to relax students and lower their anxiety. Students are asked for personal details such as 

general information about themselves, informal exchanges, and greetings. It usually takes about 

a minute or two and is not graded (Brown & Abeywickrama, 2018; Coombe et al., 2007). The 

first interview question will ask “Hi, can you tell me something about yourself?” or “How is 

everything going?”. 

The second type is the level check: at this stage, the question items are designed to elicit 

grammatical categories and discourse structure (Coombe et al., 2007). This stage gives the 

interviewer a picture of the test-takers extroversion, readiness to speak, and confidence (Brown 

& Abeywickrama, 2018). Two or three interview questions will be included in this category. For 

example, “What jobs have you had before?” which focuses on the past perfect tense, or “What 

are your greatest strengths/weaknesses?” which will examine the learners’ vocabulary size. 

The third stage is the probing stage where the interviewer attempts to push the student to 

reach their zone of proximal development. The purpose of the probe is to discover the ceiling or 

limits of the speaker’s proficiency, i.e., the patterns of weakness (Coombe et al., 2007). 

Therefore, the related question items are often linguistically demanding for learners’ current 

levels. Through probe items, the interviewer discovers the ceiling or limitation of the test-takers 

proficiency (Brown & Abeywickrama, 2018). Two or three questions will be included in this 
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stage. For instance, “Describe your former job experience. What did you like and dislike about 

it?”, “Can you tell me about a difficult situation where you demonstrated leadership on the job?” 

“Think of a job that you will be interviewing for in the future, which part of that position appeals 

to you most? Vice versa”. Depending on how much the learners struggle with their responses, 

the interviewer might reduce the number of questions. 

The last stage of the oral interview is the wind-down stage. At this point of the interview, 

the interviewer will try to alleviate the environment by asking the student one or two easy 

unscored questions (Coombe et al., 2007). Sample questions involve “How did you feel about 

this interview?”, “What you will do after this interview?”, or “ Do you have any questions for 

me?”. 

c. How It Will be Administered 

The mock job interview will take place in the same classroom where students have their 

weekly class as well as at the usual time to make students feel more at ease. The 

administrator/interviewer will go over the directions, type of questions, and the length of the 

interview with students. The administrator should also let students ask any questions they might 

have that aren’t content-related, for example, the students can ask “can I go to the bathroom 

during the interview?” but not “what questions would be there?”. All the students will wait in a 

designated area until their turn to make sure the interview site is uninterrupted. Two students at a 

time will come in as interviewees. According to Sandlund et al. (2016), bringing paired format 

into an oral proficiency interview (OPI) resembles the real-life conversation feature, therefore 

increases the authenticity of such assessments. Likewise, Brown and Abeywickrama (2018) 

agreed on creating opportunities for peer interactions in OPIs.  
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During the interview process, the administrator makes sure to enunciate each question 

and leave enough wait time for the students to organize their answers. To accommodate the 

students and encourage translanguaging, they can substitute jargon in English with L1 equivalent 

especially if it’s hard to find the direct translation. With their permission beforehand, the 

administrator will videotape the students’ performance for re-listening which will be explained 

further in the next section. One week after the interview, the learners will be given their rubric 

sheets so they can see how they performed in each category. 

d. How It Will be Scored/Graded 

Thompson (1995) pointed out that the second-rater who usually isn’t presented in the 

interview tended to rate the learners lower than the interviewer/first rater. Following his 

suggestions, two-second raters will be assigned to increase inter-rater reliability in the 

evaluation. Moreover, students’ performances will be videotaped for both first rater and second 

raters to (re-) observe. 

Additionally, the scoring will employ analytical rubrics in table 1 to reflect students’ 

reading and listening competency more specifically. Five rubric categories are listed below. To 

begin with, it is always important to understand what the interviewer is asking as well as 

responding appropriately. Furthermore, students encounter more people with little to no 

familiarity with accents than ESL/EFL professionals daily (Huang, 2013), hence the necessity to 

recognize accurate pronunciation. Likewise, an ideal job candidate is well prepared enough to 

give a fluent speech using vocabulary he/she has learned in and outside of the classroom with 

accurate grammar. Pragmatic awareness is also included in the rubrics since communicating 

appropriately in different social situations is a critical language skill. Students will be assigned to 

the level of “effectively prepared”, “somewhat prepared” or “needs more practice” (for future 
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interviews) in each category, the raters can also provide extra feedback individually if they need 

to. 

Table 1  

Rubrics for Mock Job Interview 

 Effectively Prepared Somewhat Prepared Needs more 

Practice 

Extra 

Feedback 

Comprehension ☐ Student 

understands all of the 

interview questions 

and provides 

appropriate, 

thoughtful responses.  

☐ Student 

understands some 

of the interview 

questions and 

provides somewhat 

appropriate 

responses to those 

questions. 

☐Student barely 

understands any of 

the interview 

questions and 

provides 

inappropriate 

responses. 

 

Pronunciation ☐Student accurately 

pronounces all the 

words (stress, 

intonation, endings) 

in their responses; 

Communication is 

highly intelligible. 

☐Student 

accurately 

pronounces 

common/high-

frequency words in 

their responses, but 

have trouble 

pronouncing 

relatively low-

frequency 

words/jargons; 

Communication is 

mostly intelligible. 

☐Student 

inaccurately 

pronounces both 

high frequency/low-

frequency words in 

their responses; 

Communication is 

almost 

unintelligible. 

 

Fluency ☐Student’s flow of 

speech is smooth, 

and only takes few 

pauses when it’s 

necessary (i.e., think 

about the response 

during the wait time). 

☐Student’s flow of 

speech is mostly 

smooth and takes 

several pauses 

when it’s not 

necessary (i.e., in 

the middle of a 

phrase).  

☐Student’s flow of 

speech is hardly 

smooth, takes 

unnecessarily 

frequent pauses. 

 

 

Vocabulary ☐Student correctly 

utilizes the relevant 

lexical items that 

have been previously 

☐Student correctly 

utilizes some of the 

relevant lexical 

items learned in 

☐Student 

incorrectly utilizes 

most of the relevant 

lexical items 
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taught in class and/or 

any vocabulary they 

have acquired outside 

of the classroom. 

class and/or any 

vocabulary they 

have acquired 

outside of the 

classroom. 

learned in class 

and/or any 

vocabulary they 

have acquired 

outside of the 

classroom. 

Grammar ☐Student’s 

responses consist of 

nearly zero grammar 

errors. 

☐Student’s 

responses consist of 

some grammar 

errors, but mostly 

regarding complex 

structures. 

☐Student’s 

responses consist of 

many grammar 

errors in simple 

structures. (i.e., you 

are vs. your)  

 

Pragmatic 

Awareness 

☐Student presents 

good pragmatic 

knowledge 

throughout the 

interview (i.e., using 

polite expression 

when being confused 

“can you repeat that 

please?” instead of 

“what?”) 

☐Student presents 

some pragmatic 

knowledge during 

part of the 

interview. 

☐Student presents 

little to no 

pragmatic 

knowledge 

throughout the 

interview. 
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