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Introduction 

When teaching English to diverse students, it is important to recognize each individual 

and all of their cultural capacities. According to Poehner (2019), Vygotsky claimed that human 

cognition arises as a reaction to a functional system formed by mental capacities as well as the 

creation and use of cultural symbolic artifacts. He emphasized the integration of social, cultural 

and biological elements in learning processes within a community of learners. This paper 

discusses sociocultural theory (SCT) and how it may be applied in a proposed pedagogical 

design. Implications for this include, the Zone of Proximal Development, Dynamic Assessment 

(DA), mediation, and Group Dynamic Assessment (G-DA), within a collaborative learning 

environment. The use of translanguaging and Differentiated Instruction (DI) are also discussed in 

the Pedagogical Design. 

Theoretical Principles 

         SCT originates from the ideas of L.S. Vygotsky. The main belief that the theory upholds 

is that “human mental functioning is fundamentally a mediated process that is organized by 

cultural artifacts, activities, and concepts” (Lantolf et al., 2015, p.  207). In other words, humans’ 

cognitive development is influenced by the culture they live in and by interactions that take place 

within their environment. The pedagogical approach presented in this paper will be shaped by a 

SCT framework, with a particular focus on the following SCT constructs: mediation (by 

symbolic tools), the zone of proximal development (ZPD), dynamic assessment (DA), group 

dynamic assessment (G-DA), translanguaging, and differentiated instruction (DI). 

         Mediation is a core construct within SCT and is used to describe one’s psychological 

development that occurs from interactions that take place within their social life and 
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environment, which in turn shapes language development. Mediation transpires through the 

attainment and utilization of symbolic tools or cultural artifacts that consist of both physical 

artifacts (e.g., tools, equipment, technology) and symbolic systems (e.g., language, 

reading/writing, behavioral mannerisms). Physical artifacts help give meaning to one’s 

association with the outside physical world while symbolic systems help give meaning to one’s 

inner intellectual world. In taking these outer and inner relations into consideration, Vygotsky 

argues that mediation by symbolic tools is necessary for shaping language development.   

         Another core construct of SCT is the ZPD. The ZPD refers to psychological development 

that occurs from independent problem-solving. Further development can take place through 

mediation, adult guidance, or learning from peers who are more knowledgeable or experienced 

in completing the task(s) at hand (Lantolf et al., 2015). The ZPD is significant because it is a 

concept that focuses on one’s potential growth rather than on development that has already been 

achieved. When used as a model, the ZPD enables educators to tailor in-class instruction to help 

further the learning potential of their students. As a model, it also recognizes their students’ 

emerging capacities which indicate growth, as well as knowledge comprehension and application 

(Lantolf et al., 2015).  

         Certain assessments are conducted that help educators gauge where their students stand 

academically. DA and G-DA are both a type of assessment that embody the features of the ZPD. 

The first assessment, DA, differs from standardized tests because it is an assessment that is used 

as an instructional intervention that takes place within the teaching and learning process. When 

incorporated within in-class instruction, DA is a “dialectical activity aimed at diagnosing and 

promoting learner development” (Lantolf et al., 2015, p. 215). DA is not meant to evaluate 

students on their academic achievements but is instead meant to gauge where they are in terms of 



                                 Collaborative Learning and Sociocultural Theory                                  4 

 

 

their learner comprehension and abilities and inform ways on how to expand on those abilities. 

The second assessment, G-DA, is beneficial as it is a type of assessment that is mediated by the 

teacher, and it helps each student develop their own critical thinking abilities while working 

collaboratively with others. 

         Our paper also focuses on the construct of translanguaging as well. Translanguaging is 

the act of utilizing an individual’s full linguistic repertoire instead of focusing on just one 

language. Translanguaging within the classroom not only promotes but celebrates inclusivity as 

it acknowledges each student and their individual background. Translanguaging helps to create a 

welcoming, safe, and fun learning environment. This will enable the learners to feel comfortable 

expressing themselves while also learning about others and embracing each other’s learning and 

cultural differences. 

         According to Karimi and Nazari (2020), DI refers to in-class instruction that caters to 

each student’s cultural background and individual learning style(s). DI is constructed based on 

three major components: 1. Tailoring a class curriculum to ensure that students can comprehend 

the information taught to complete tasks that they are given; 2. Applying student interest and 

relevance to content learned and assigned in class; 3. Building awareness of students’ learning 

profiles. DI works with SCT due to its instructional framework that centers around the role of 

cultural background in cognitive development. This teaching method, along with the others 

described above, are applied to our pedagogical design to ensure that inclusive learning takes 

place amongst our students. 

Literature Review 

 

Lantolf et al., (2015) describe the major theoretical principles and constructs associated 

with SCT, their usage in the teaching process, their application in language and multiple learning 
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contexts, and their primary role in personal development. According to Lantolf et al. SCT, which 

is attributed to the works of the Russian psychologist L. S Vygotsky, argues that human mental 

functioning is a mediated process that is dependent on cultural artifacts, concepts, and activities. 

Additionally, cultural artifacts lead to the learning process and higher or lower mental processes 

determine language acquisition. According to Lantolf, et al., attention, learning, voluntary 

memory, and mental functioning are amplified and organized through cultural activities. The 

ZPD is important given that it indicates how mediation functions to enhance second language 

acquisition. The ZPD states that what a learner can do with mediation indicates what he or she 

can do independently in the future.  The ZPD model reveals that learners can acquire a second 

language effectively through mediation. Consequently, there is a need for teachers to use DA to 

integrate teaching and assessments to be able to diagnose and promote learner development. 

DA promotes a shift from judging a learner’s performance as either correct or incorrect toward 

encouraging the revelation of underlying performance to provide a more accurate picture of a 

learner’s abilities. The authors note that integrating DA principles promotes effective L2 

acquisition. It shifts from traditional monolingual beliefs to incorporate multilingual ideologies 

for students. SCT and its constructs play a significant role in highlighting the importance of 

collaborative approaches to individual development. Markedly, the studies presented by Lantolf 

et al. provide the significance of multilingual pedagogy in satisfying the socio-cultural aspect of 

an individual’s interactive facets. 

Poehner (2011), offers insight on second language acquisition, including Vygotsky’s 

evaluation regarding the validity of interactions through DA. DA is presented as a significant 

methodology often aimed at fulfilling the purpose of providing students with learning skills that 

extend beyond the physical classroom experience by integrating proximal development. The 
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ZPD is termed as a tool for student assessment used to boost an individual’s knowledge and 

capabilities relating to cognitive functionality. According to Poehner, both cultural and symbolic 

artifacts are tools used for mediation and together drive human capabilities.  L2 DA presents 

through mediator-learner dialogue and involves co-constructing a ZPD which relies on constant 

interaction between learners and mediation. By following a logical approach, the ZPD 

incorporates an assessment on human capability existing within their mental realm through both 

biological and environmental perspectives (Poehner, 2011). This lays the foundation for how 

modes of interaction play an integral part in determining an individual’s capabilities. 

Poehner’s (2009) discussion on G-DA looks to support the use of a second language in 

developing learning capabilities that extend beyond the normal learning methodology to 

incorporate ability growth at a group level. This incorporates a dynamic learning model where 

both students and tutors are actively involved in activity resolution and teachers assume an 

overseer role. G-DA relates the principles of mediation from teacher-student interactions to 

interacting with an entire group and can be used and implemented within a classroom ZPD. It 

concludes that G-DA in both teaching and assessment lends itself to encouraging the systemic 

emergence of the learners’ capabilities and development. This text also highlights how social 

interactions are based on multiple elements that count on cultural symbols, such as the 

incorporation of language, which in turn promote overall individual cognition. By evaluating a 

group-focused model, the use of a second language promotes individual psychological 

development within a group (Cenoz & Gorter, 2020). 

In support of DA in student learning and development, Cenoz and Gorter (2020), provide 

insight into the significance of incorporating learning through multilingual contexts. Their 

research outlines how English has been widely and frequently in use for teaching and academic 
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purposes. They argue that this strict disassociation of languages can present a significant 

challenge since it denies students the opportunity to use materials they have acquired before in 

other languages. Translanguaging pedagogy incorporates a learning methodology in which 

socio-cultural needs of human capability are met. Translanguaging and its usage in the teaching 

process, including the benefits of using the approach in a classroom setting, is essential in 

providing primary language support for emergent bi/multilinguals. Notably, the text proves how 

teaching extends beyond instruction. This promotes the student’s level of progress by 

incorporating an orientation that merges the individual’s abilities to derive maximum results and 

direct cognitive development (Cenoz & Gorter, 2020). Incorporating learning through a 

multilingual perspective contributes to an individual’s overall development.  

Karimi and Nazari (2020) explore applying a multilingual approach in the learning 

process which is seen to gain a profound impact on the individual’s overall competence. This 

highly corresponds to the DI methodology in learning where teachers promote the overall socio-

cultural perspective that draws on serving the needs of student differences. Incorporating 

information that is relevant and relatable to the student helps to “further learner involvement and 

productivity, higher self-determination, and willingness to learn” (Karimi & Nazari, 2020, p. 2).  

DI goes hand-in-hand with SCT within an educational context, in that in-class instruction caters 

to each student’s cultural background and environment. It offers a re-interpretation of variations 

among students as potential contributions to everyone’s development rather than suppressing 

one’s originality at the expense of equality. Karimi and Nazari (2020) emphasize the importance 

of mediating EFL teachers in relation to how DI is effectively implemented within the 

classroom. Doing so helps teachers develop an awareness of their students’ individual learning 

profiles and “assists them with becoming engaged in effective and proper differentiation of the 
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content, process, and product of teaching and improves the standards of learning” (Karimi & 

Nazari, 2020, p. 3). The sociocultural perspective frames classroom teaching and learning in a 

socio-psychological context. As such, the publications present translanguaging as a pedagogical 

approach that promotes psychological aspects of the learning experience through improving 

stakeholder interactions. 

Vantieghem et al. (2020) introduces Differentiated Instruction as an aspect of Inclusive 

Education: “Inclusive Education transforms education systems at large to reach all students 

regardless of their background or specific educational needs'' (Vantieghem et al., 2020, p. 

1).  Studies have shown that Inclusive Education through the implementation of DI is an 

effective teaching strategy that tailors instruction to meet individual student learning styles. 

Vantieghem et al's study validates an instrument designed to measure teachers’ reasoning with 

regard to Positive Teacher-Student Interactions (PTSI) and DI using exploratory and 

confirmatory factor analysis. PTSI goes hand-in-hand with DI ``as these are two noticeable 

teaching approaches that are quintessential for dealing with pupil diversity and realizing 

inclusive classrooms'' (Vantieghem et al., 2020, p. 2). Results show that the latent constructs of 

PTSI and DI consist of various subdimensions and further demonstrate the centrality of these 

dimensions in teachers’ reasoning about inclusive classrooms.  Inclusive Education and DI 

encompass SCT by creating positive learning outcomes and contributing to academic success for 

all students. 

Pedagogical Design 

The learning context for this pedagogical design takes place in an adult English as a 

Second Language (ESL) and Literacy program at an independent school district for learners with 

a low to high intermediate English oral proficiency level according to the California Adult 
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Education Accountability and Assessment System (CASAS) skill level descriptor. This ESL 

class is a year-long program and students meet remotely twice a week for three hours with their 

teacher and classmates.  The current teaching platform is on Schoology with links to Zoom 

sessions embedded into the program. Nearpod and its various features/games/interactive tools are 

utilized. Videos, websites, blogs, and other applications are used and embedded into Google 

slides and downloaded into Nearpod presentations. In addition to the teacher meeting face to face 

with students on Zoom, learners agree to complete a minimum of 12 hours of learning and 

practice each month by utilizing an online curriculum focusing independently on instruction in 

the four skills areas: listening, speaking, reading and writing. Both components can be accessed 

anytime and anywhere. In fact, over the past year, students have traveled to Pakistan, Saudi 

Arabia, India, and Mexico with no disruption to their participation on either platform. 

These students are in the U.S. for varying reasons and with different visa statuses.  This is 

important to state as there are students with refugee, asylum seeker, special immigrant visas, etc. 

that require a sensitive approach to lesson planning and creating a safe and encouraging 

environment with consideration to the effects of trauma and stress. This isn't to say that this 

approach should not be extended to all learners all the time, especially now since so many of us 

have suffered from the many harsh effects of COVID.  

Learners have differing educational backgrounds, but all have a minimum of a Bachelor's 

(BA) degree, still, others have multiple degrees including PHDs. Our learners are 

mechanical/electrical engineers, clergy, ophthalmologists, entrepreneurs, educators, former 

ministry officials, accountants, journalists, etc. as well as two retirees. They come from such 

countries as China, India, Pakistan, Iran, Iraq, Venezuela, Saudi Arabia, Colombia, Mexico, etc. 

Their ages range from 35 to 75.  
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This is an ESL class focusing primarily on conversation with some attention to writing 

skills.  Needs assessments, goal setting, and progress testing are revisited often, but the current 

goal is to develop confidence in oral communication within different speech communities such 

as professional, leisure conversations with new neighbors and friends, children's teachers and 

other education support people, doctor/patient, consumer speech, etc.  

In this educational setting, lessons are centered around SCT.  Because students come 

from global and diverse communities, SCT’s attention to social, cultural, and individual 

interactions lends well to collaborative learning, especially in its stance that community plays an 

important role in shaping learner processes. SCT claims that important cognitive learning or 

processing develops through interacting with material environments and social interactions 

within communities. With whole group instruction, language structures are presented within a 

particular theme such as Money Matters and superlative verbs, Health Resources and articles, 

Career Navigation and adjective placement, Digital Literacy and adverbs, etc. Through small-

group collaborative work, learners acquire and develop further knowledge by reading provided 

material, conducting web searches, planning for presentations, engaging in conversations, and 

filling out practice worksheets. Learners are encouraged to make personal and cultural 

connections with new material and through group discussions. Through this method, in small 

groups of 3 or 4, the teacher and students act as facilitators and mediators utilizing G-DA to 

guide learning through dialogue, asking leading questions, giving examples, prompting, peer 

reviews, graphic organizers, links, etc. Because learners are being introduced to concepts within 

the context of U.S. systems and all are developing in their comfort to use English with 

confidence, this structured learning allows the mediator/facilitator/teacher to understand the 

students’ capabilities within their ZPD and to further guide learning in a way that provides 
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remediation for those who continue to struggle with new material or further challenges those 

ready for more extensive practice. Furthermore, DI is implemented through working in small 

groups with assigned and rotating roles, reflection, goal setting, DA, G-DA, providing resources, 

inclusivity of Funds of Knowledge (FoK), translanguaging, independent study, multimodal 

instruction, etc. 

Lantolf, et al. (2015) state that within the SCT framework, people create and use new and 

existing cultural artifacts to regulate, monitor, and control their behavior. Cultural artifacts are 

tools used and created over time such as pots, calendars, religious items, wheels, hammers, cars, 

smartphones, and light bulbs. These things are studied and considered in relation to social and 

psychological behaviors. Symbolic artifacts such as religion, art, music, poetry, education 

systems, language, politics, etc. are also taken into consideration as all of these artifacts help 

shape, structure, and mediate behaviors.  SCT claims that important cognitive learning or 

processing develops through interacting with material environments and social interactions 

within communities.  

To illustrate, we have included an example of Zoom breakout rooms collaborative 

learning within a language activity on superlatives. Students were asked to bring the following 

types of objects to their learning spaces at home and on Zoom: 1. the most precious gift, 2. the 

most meaningful photo, 3. the oldest article of clothing, and 4. the newest pair of shoes. Students 

not only correctly discussed the items using superlative adjectives, but the language, 

conversation, and questions born from sharing these artifacts were incredible.  These items were 

attached to deep and meaningful stories of individuals, families, and cultures. Students knew to 

listen and take notes during each classmate’s response. From this lesson, students were assigned 

to present on a particular student’s discussion of one object. However, they also had to discuss a 
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personal reflection and consider a similar connection. These were posted on a collaborative 

board on Nearpod where students could also upload a photo.  In this scenario, those physical 

items held personal, familial, religious, and political information. Students were able to find 

similarities with their classmates and create new archived artifacts with their newly acquired 

cultural information attached to each classmate, thus creating understanding and compassion for 

their commonalities and tolerance for their differences. In addressing the writing, students first 

drafted their posts and in pairs in Zoom breakout rooms worked on edits in a shared Google 

document before posting.  This allowed for more conversation, peer edits, and review. I 

wandered in and out of sessions monitoring, prompting, and asking leading questions. This 

mediation helped students broaden their ideas and expand on their writing. Students were then 

brought into the main session to post their writing and I then randomly selected students to read a 

post other than their own or their partner’s. In this way, we covered speaking, listening, reading, 

writing, and technology skills in one lesson.   

The use of G-DA by asking leading questions, prompting, giving examples, and so on is 

an important construct of SCT within the aspect of the ZPD.  The ZPD, as Pohner (2009) 

presents, is Vygotsky's belief that learners should be taught information beyond their 

independent level of ability in order that they might be guided through mediation. The ZPD is 

useful and includes both teaching and assessment implementation in a way that facilitates the 

development of learners' knowledge, skills, abilities, and values, depending on the teaching 

objectives.  

Conclusion 

  As evidenced and presented in this paper, the sociocultural theory provides a more 

enhanced learning experience for learners in SLA. The pedagogical design discussed in this 
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paper demonstrates how incorporating the theory’s constructs into in-class instruction allows 

teachers to be aware of their students’ individual cultural backgrounds and learning needs. It is 

important for students to learn within an environment that is inclusive because it helps them to be 

expressive and accepting of their peers. In regard to awareness and inclusivity, students learn 

how to collaborate with their peers while learning from each other. Applying the sociocultural 

theory to in-class learning provides students with the opportunity to gradually develop their 

learning capabilities in a way that will lead to better academic outcomes.  
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Cenoz, J., & Gorter, D. (2020). Teaching English through pedagogical translanguaging. World 

Englishes, 39(2), 300-311. 

 In the article, Cenoz and Gorter (2020) have outlined how English has been widely and 

frequently in use for teaching and academic purposes; they further argue that this strict 

disassociation of languages can present a significant challenge since it denies students the 

opportunity to use materials they have acquired before in other languages. Translanguaging is the 

act of using different languages interchangeably in order to overcome language constraints and 

to ultimately achieve successful communication. It is a concept used when a person’s full 

linguistic repertoire is utilized and incorporated as an integrated communication system. It can 

also be noted that translanguaging has placed more emphasis on education. 

  Pedagogical translanguaging has helped students construct metalinguistic relationships 

and leverage much of their linguistic understanding and content. Nevertheless, over the linguistic 

and academic advantages, translanguaging within the classroom is an essential factor that can 

validate what the students offer in the classroom and who they are. Over the last few years, 

translanguaging has provided several contributions in offering pedagogical practices in various 

educational circumstances. Language regarding command or school language is considered 

dissimilar from the learners’ languages. Translanguaging helps empower both the teacher and the 

learner in society, change the power relationships, emphasize the concept of learning and 

teaching in promoting enhanced communicative experience, and develop a sense of identity and 

meaning for the learner. Translanguaging is considered a new word for old age activities, which 

switch within the languages one comprehends to enhance communicative probability. 

Translanguaging can encourage students to collaborate, portray playfulness, and put together 

expressions and words from various languages within the same written or spoken utterance.  
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  This article supports one of the instructional approaches that we will be using for our 

pedagogy proposal. The use of translanguaging and its usage in the teaching process, including 

the benefits of using the approach in language pedagogy in a classroom setting, is essential in the 

teaching and learning process and in providing primary language support for emergent 

bi/multilinguals. It also supports our collaborative approach which allows and incorporates 

written and oral usage of different languages in the classroom. 

Karimi, M., & Nazari, M. (2021). “Growth in language teachers’ understanding of differentiated   

  instruction: A sociocultural theory perspective.” Journal of Education for Teaching: JET,  

  1–15. https://doi.org/10.1080/02607476.2021.1884973 

 

Today, teacher education/development is more commonly viewed through the lens of the 

sociocultural perspective. This differs from prior perspectives that were applied to 

education/development that were behavioral and cognitive-based. The sociocultural perspective 

frames classroom teaching/learning in a socio-psychological context. Research has shown that 

students’ cultural backgrounds have a profound effect on in-class instruction and overall student 

performance. Taking into consideration the influence of cultural backgrounds on instructional 

learning has given meaning to what is known as Differentiated Instruction (DI). DI goes hand-in-

hand with the sociocultural theory within an educational context, in that in-class instruction 

caters to each student’s cultural background and environment.  

  There are three major components that define DI. The first is tailoring a class curriculum 

to ensure that students can comprehend needed information and complete the task that they are 

given. It is important to apply various learning methods to cater to students’ individual learning 

styles. The second component is applying student interest to content that is being learned and 

https://doi.org/10.1080/02607476.2021.1884973
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assigned. Incorporating information that is relevant and relatable to the student helps to “further 

learner involvement and productivity, higher self-determination, and willingness to learn” 

(Karimi & Nazari, 2020, p. 2). The third component is awareness of students’ learning profiles 

and how that awareness helps educators teach learning material in a more constructive manner.  

  Despite the fact that studies have shown that DI is an effective teaching/learning 

perspective to implement in the classroom, DI implementation is lacking in EFL (English as a 

Foreign Language) classrooms in comparison to ESL (English as a Second Language) 

classrooms. This is due to language dominance present in EFL classrooms. Teachers tend to take 

this language dominance and have it generalized the class as a whole when it comes to how they 

think students will learn most effectively. Teachers may not take into consideration that this 

shared language amongst the students does not mean that they share the same learning style(s). 

Language dominance makes it difficult for teachers to know how to still implement varying 

teaching methods that cater to students and their individual learning needs. Karimi and Nazari 

(2020) emphasize the importance of mediating EFL teachers in relation to how DI is effectively 

implemented within the classroom. Doing so helps teachers develop an awareness of their 

students’ individual learning profiles and “assists them with becoming engaged in effective and 

proper differentiation of the content, process, and product of teaching and improves the standards 

of learning” (Karimi & Nazari, 2020, p. 3). The article also highlights the study that was 

conducted in order to gauge the teachers’ understanding of DI and the effects DI has when 

implemented in the EFL classroom. Through evaluation, the study showed an improvement in 

teachers’ knowledge of DI and its importance in the classroom, and teachers knowing how to 

incorporate DI as a means of catering to students’ individual learning needs, with both factors 

effectively enhancing the students’ learning experience. 
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  This article is relevant to our final paper in regard to the pedagogical approach that we 

will be focusing on that encompasses the sociocultural theory. This article supports the notion 

that when teachers are aware of their students’ cultural backgrounds and individual learning 

profiles, they have the opportunity to construct an effective curriculum that can create a positive 

learning experience for each student. Embodying diversity in the classroom elevates the learning 

experience for the class as a whole and contributes to collaborative learning. Embracing diverse 

backgrounds and experiences teaches students how to work together while recognizing their 

peers’ individual strengths. 

 

Poehner, M. (2009). Group dynamic assessment: Mediation for the L2 classroom. TESOL  

Quarterly, 43(3), 471–491. https://doi.org/10.1002/j.1545-7249.2009.tb00245.x                     

 

This paper discusses Group Dynamic Assessment (G-DA), where a teacher provides 

group mediation while students develop beyond their independent level of abilities within a 

teaching objective. The teacher may use hints, prompts, questions, and feedback. G-DA is 

addressed in the works of Russian psychologist L. S. Vygotsky, especially within his ideas about 

the Zone of Proximal Development (ZPD). Vygotsky’s work states that people interact and learn 

by mediation through culturally specific symbolic tools such as signs, symbols, counting 

systems, and language as well as through interactions with people. Vygotsky believed learners 

should be taught information beyond their independent level of ability so that they might be 

guided through mediation. ZPD includes both teaching and assessment implementation in a way 

that facilitates the development of learners' knowledge, skills, abilities, values, etc., depending 

on the teaching objectives. 
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In terms of “second language” (L2) instruction, skill development can involve any 

learning objective presented such as adjective placement, article use, or identifying and using 

independent clauses in writing. Abilities development could include guiding students (adult 

learners) on how to download useful applications and discuss their particular uses, such as a 

translation app, a delivery app, an Uber app, etc. In terms of developing values, having students 

with different religious backgrounds share important traditions centering on their religious 

practices is always helpful for building community and developing tolerance and understanding. 

G-DA relates the principles of mediation from teacher-student interactions to interacting 

with an entire group. This article proposes how G-DA can be used and implemented within a 

classroom ZPD and challenges the idea that there is not enough consideration to individual and 

group development when organizing for instruction. The author discusses how individual-group 

structures are understood by detailing first, the group and the individual, and next, group activity. 

                       Poehner (2009) presents that the interrelatedness of the group and the individual is 

addressed in three perspectives: group-as-context, which holds no true connection except place 

and time; group-as-cooperation, where each individual has a specific role and understands their 

interdependence with their group; and group-as-collective, where all individuals work together 

for a specific goal. In group activity, individuals understand their interdependent roles within a 

group in relation to goals and objectives, the idea being that individuals are recognized for their 

strengths and their strengths are recognized as valuable. The article, through research, concludes 

that G-DA in both teaching and assessment lends itself to structuring toward the systemic 

emergence of the learners’ capabilities. In one scenario, the teacher moves from a developmental 

perspective that informs and helps plan further instruction. Teachers must remain aware and 

intuitive in their processes as these are naturally occurring situations.  
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  For the purposes of designing and implementing a meaningful and truly dynamic 

interaction with a collaborative learning scenario, this article provided invaluable information. 

First, it describes scenarios and situations that can demonstrate how and why students should be 

grouped for collaborative learning. It draws attention to possible biases or favoritism in 

concurrent G-DA and shows how a teacher may inadvertently offer more support to one student 

over another. The symbolic artifacts presented within the cumulative G-DA were also interesting 

in how the teacher recorded and tracked her mediating prompts and processes per student which 

allowed her to guide her mediation from implicit to explicit when necessary as well as broaden 

the scope of her mediating assessment and tailor it over time. In the long run, these symbolic 

artifacts also allowed her to create a concrete evidence-based tool for planning. ZPD and G-DA 

fit really well into the structuring that will be presented in our paper, especially with 

consideration to grouping and collaborative work.   

Poehner, M. E. (2011). Validity and interaction in the ZPD: Interpreting learner development 

through L2 Dynamic Assessment. International Journal of Applied Linguistics, 21(2), 

244–263. https://doi.org/10.1111/j.1473-4192.2010.00277.x  

 

In this article, Poehner (2019) summarizes Vygotsky’s zone of proximal development 

(ZPD) and dynamic assessment (DA), where DA provides mediation to help learners beyond 

their level of independent functioning while supporting the development of those abilities 

through asking guiding questions, providing examples, prompting, etc. DA combines teaching 

and assessment at the same time during a learning activity. The purpose of DA is to ensure 

learning “moves” forward as abilities are developing.  Poehner especially focuses on the validity 

of using DA in the classroom with consideration of the evidence, interpretation, and 

consequences in mediator-learner interactions on a micro level and within DA. Validity can be 
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defined as what is being tested, how well it is tested, reveals a learner’s understanding and 

abilities, and how a teacher could modify or proceed in lesson planning.  

Poehner (2019) notes that according to Vygotsky’s stance, dialects of development within 

a ZPD represent two different things that appear to contradict, but are actually interrelated, thus 

supporting an interrelationship of both biology and environment and how they play an important 

role in the development of mental abilities. According to Poehner, validity and interaction in the 

ZPD and the use of both cultural and symbolic artifacts are tools used for mediation and together 

drive human capabilities.  

Poehner (2019) offers observations of his own DA design where students were initially 

engaged with a mediator and created L2 narratives based on a segment of a movie and secondly 

offered dialogic mediation. An enriching program was created based on the results of this 

assessment a ZPD was formed through co-constructed collaboration and negotiation. He further 

reports that L2 DA presents through mediator-learner dialogue and involves co-constructing a 

ZPD which relies on constant interaction between learners and mediation. Micro validity 

presents with very specific mediation in response to what is perceived as learners’ abilities and 

asks for evidence in support of the interpretation. Conversely, macro validity is interested in 

procedures of DA and asks if the procedure meets the goals of the learning objectives in 

mediating and learner success.  According to Poehner, micro and macro validity are 

interdependent. In order to encourage development through interaction (macro), there must be 

careful consideration for mediation during the interactions (micro). 

The article summarizes that classroom-based L2-DA calls for different types of evidence 

not accessed in standardized assessment, as well as a different approach to the interpretation of 

evidence. This article is especially helpful to our lesson design in that it offers an approach to 
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assessment in G-DA which supports dynamic interaction between teachers and learners, 

especially within collaborative activities. It offers important information on validity and 

discusses the importance of immediate remediation to students as they are learning and 

immediate feedback for teachers to react to learners’ needs and abilities. 

 

Lantolf, P. J., Thorne, L. S., & Poehner, E., (2015). Sociocultural theory and second 

language development. In VanPatten, B., & Williams, J. (Eds.), Theories in second 

language acquisition: An introduction (pp.207-222). New York, NY: Routledge. 

In Chapter 11 of the book “Theories in Second Language Acquisition: An Introduction” 

authors Lantolf, Thorne, and Poehner (2015) discuss how socio-cultural theory (SCT) can be 

applied to second language acquisition (SLA). The authors describe the major theoretical 

principles and constructs associated with SCT, namely mediation and regulation, internalization, 

and the ZPD, which help to improve educational processes and environments. According to the 

theory, human learning is primarily a social process. It illustrates how human interactions and 

surroundings play a primary role in personal development. According to Lantolf et al., SCT, 

which is attributed to the works of the Russian psychologist L. S Vygotsky, argues that human 

mental functioning is a mediated process that is dependent on cultural artifacts, concepts, and 

activities. The authors note that when children learn language, words not only function to isolate 

actions and specific objects but also to reshape their biological perception into cultural 

perception and concepts. Additionally, cultural artifacts lead to the learning process and higher 

or lower mental processes determine language acquisition. Further, the environmental settings 

and theoretical principles lead to development in the second language among the learners. 

According to Lantolf, et al., attention, learning, voluntary memory, and mental functioning are 
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amplified and organized through cultural activities. A range of sociocultural aspects allows for 

language acquisition and includes cognitive, mental processes, and the social environment. The 

interaction of these factors allows for language acquisition. 

Sociocultural theory and its usage in the teaching process, the application in language, 

and multiple learning contexts, including the benefits of using the approach in language 

pedagogy in a classroom setting, is essential in the teaching and learning process. The Zone of 

Proximal Development (ZPD) is important given that it indicates how mediation functions to 

enhance SLA. ZPD states that what a learner can do with mediation indicates what he or she can 

do independently in the future (Lantolf, Thorne & Poehner, 2015). By constantly administering 

ZPD-oriented assessments, teachers can determine a learner’s development achievement and 

potential. The ZPD model reveals that learners can acquire a second language effectively through 

mediation. The authors propose that the best way to facilitate progression from other regulation 

to self-regulation is through the continuous assessment of a learner’s emerging abilities as well 

as the subsequent tailoring of mediation. With ZPD, how a learner responds to mediation can 

predict his or her development. Consequently, there is a need for teachers to use Dynamic 

Assessments (DA) to integrate teaching and assessments to be able to diagnose and promote 

learner development. DAs promote the shift from judging a learner’s performance as either 

correct or incorrect and encourage the revelation of underlying performance to provide a more 

accurate picture of a learner’s abilities. The authors note that integrating DA principles promotes 

effective second language acquisition. 

This chapter is relevant to our work within the SCT, which will be utilized along with its 

constructs such as the ZPD, Dynamic Assessment, and mediation. There are numerous benefits 
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of applying sociocultural theory in language pedagogy. In a collaborative approach, sociocultural 

theory dictates the building of relationships between learners and teachers, leading to learning 

tasks and active participation through group discussion and interactive learning. 

 

Vantieghem, W., Roose, I., Gheyssens, E., Griful-Freixenet, J., Keppens, K., Vanderlinde, R.,           

Struyven, K., & Avermaet, P.V. (2020). Professional vision of inclusive classrooms: A 

validation of teachers’ reasoning on differentiated instruction and teacher-student 

interactions. Studies in Educational Evaluation, 67. 

https://doi.org/10.1016/j.stueduc.2020.100912. 

 

Throughout the world, education has expanded and transformed into what is now coined 

as Inclusive Education. Vantieghem et al. (2020) explain that Inclusive Education has evolved 

due to factors such as ethnic diversity, language, migration flows, policy initiatives, and 

(dis)ability. In taking these factors into consideration, “inclusive education [is] not so much as a 

response to specific groups, but rather as a call to transform education systems at large to reach 

all students regardless of their background or specific educational needs” (Vantieghem et al., 

2020, p.1). These factors of Inclusive Education help define Differentiated Instruction (DI), 

which is a teaching strategy that tailors instruction to meet individual student learning styles. DI 

also aligns with the sociocultural theory by utilizing the theory’s educational concepts in aiming 

to meet the students’ individual learning needs, and in maintaining an awareness of the students’ 

varying cultural backgrounds. 

Although studies have shown that Inclusive Education through the implementation of DI 

is an effective teaching strategy, teachers have a hard time incorporating DI into the classroom. 

This is simply based on the fact that they have not had exposure to new teaching methods and 

https://doi.org/10.1016/j.stueduc.2020.100912
https://doi.org/10.1016/j.stueduc.2020.100912
https://doi.org/10.1016/j.stueduc.2020.100912
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may have no prior knowledge of how students can differ from their peers when it comes to how 

they acquire and comprehend learned information. Teachers need to be exposed to new teaching 

methods that will influence how they view students' behavior in the classroom.  Vantieghem et 

al. (2020) talk about the concept of Professional Vision which essentially means teachers being 

able to reason and discern classroom situations. It is beneficial for teachers to develop their 

reasoning of inclusive in-class situations that will contribute to how they can effectively practice 

DI. The concept of Positive Teacher-Student Interactions (PTSI) is also important, as its role is 

to ensure positive academic and behavioral outcomes. PTSI goes hand-in-hand with DI “as these 

are two noticeable teaching approaches that are quintessential for dealing with pupil diversity 

and realizing inclusive classrooms” (Vantieghem et al., 2020, p.2). Teachers’ mindset on how 

they view their students can ultimately dictate how they conduct their classes. Teachers need to 

be trained and knowledgeable on Professional Vision as it aids in their perception of 

incorporating inclusivity into the classroom and develops their skills in assessing what practices 

in the classroom can be substituted or improved in order to further constructive learning. 

Teachers are continually faced with the challenge of catering to students’ individual learning 

styles but taking into consideration these concepts that the article highlights can greatly improve 

in-class instruction. 

This article is relevant to our final paper because it gives more meaning to DI and its sub-

concepts. This article also contributes to research that has proven how practicing Inclusive 

Education and/or DI that encompasses the sociocultural theory creates positive learning 

outcomes and contributes to academic success for students. It is important for teachers to have 

the proper training and knowledge so that they can effectively teach their class as a whole while 

still catering to individual learning needs. These factors also contribute to collaborative learning 
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as students learn how to work together and complete tasks while taking into consideration 

learning differences.  

 

 

 

 

 

 

 


