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The learning context for this pedagogical design takes place in an adult English as a

Second Language (ESL) program at an independent school district for learners with a high

intermediate English oral proficiency level, according to the Comprehensive Adult Student

Assessment Systems (CASAS) which measures baseline assessment, progress testing to certify

mastery, and program recommendations by measuring basic and academic skills in real-world

contexts (Brown & Abeywickrama, 2019). The curriculum aligns with College and Career

Readiness Standards and Texas English Language Proficiency Standards. I have moved toward

utilizing a digital platform with embedded teacher-created lessons and its various features such

as games, collaboration boards, quizzes, and polls, to name a few. In this way, I implement

skill-building instruction in reading, writing, listening, and speaking with a translanguaging

approach, such as accessing the home language to strategize, discuss, take notes, and share

authentic content from real-life scenarios (Young Knowles, 2021). I  implement career pathway

lessons, career exploration lessons, soft skills lessons, and civics lessons with this instructional

model adopted during the pandemic.

Burlington, our online component, is multimodal and utilizes texts, visuals, videos, audio

recordings, and links for web content. This ESL class is a year-long program and students meet

with me Face to Face twice a week for six hours. The current teaching platform is on Schoology

with links to Nearpod lessons embedded into the program. Nearpod’s various features include

games, collaboration boards, quizzes, polls, and other teacher-created lessons. Videos, websites,

blogs, and other applications are used and embedded into Google slides and downloaded into

Nearpod presentations. In addition to the teacher meeting face to face with students, learners

agree to complete a minimum of 12 hours of learning and practice each month by accessing the
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Burlington online program focusing on independent instruction and practice. Both components

can be accessed anytime and anywhere.

This design is a good example of multiliteracy pedagogy and draws from various design

elements including visual, gestural-hand movement, facial expressions; spatial-virtual spaces;

and it is multimodal. This has made learning fun and highly interactive and meets the learning

needs of all of my students motivated by different learning styles.

In this video, we are reviewing a cover letter activity that eventually leads the students to

write a cover letter for a prospective job. This was a three-week unit centered on Career

Navigation. At this point, in small groups, they had accessed a graphic organizer through Google

docs. Together they read a  PDF provided in a folder in their Schoology accounts and read about

setting up Specific, Measurable, Achievable, Relevant, and Time-Bound (S.M.A.R.T) goals.

They then searched web content on available jobs in San Antonio to see if their job interests

were relevant in this area.

This highly interactive digital design model utilizes visual-slide presentations with

embedded videos, photos, and memes; audio-sound via vlogs and audio recordings; and

spatial-virtual spaces through differentiated instruction, demonstrating multiliteracy pedagogy

that meets the needs of students motivated by different learning styles. This design model also

allows students to access materials outside the classroom, giving them additional time to read,

review, and study the content materials. In this way, learners are more prepared to engage in

group work, discussions, co-constructed presentations, and other workshop-type activities in this

flipped classroom model (Bennet et al.,2021). This approach includes linguistics-translanguaging

(Brown & Lee, 2015) and Funds of Knowledge (Moll et al., 1992).
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More than cooperative, I believe that knowledge building is co-constructed and managed

through interaction and negotiation in solving authentic problems while emphasizing collective

meaning-making from experience and discourse. According to Poehner (2011), Vygotsky

claimed that human cognition arises due to a functional system formed by mental capabilities,

creating and using symbolic cultural artifacts, and emphasizes integrating social, cultural, and

biological elements in SLA processes. Furthermore, Swain et al. (2015) claim that

meaning-making develops by connecting themes centering on authentic content to students’

real-life narratives and promoting learning by considering both the process and contextual

specifics over time.

During this Career Navigation unit, students are encouraged to join a career navigation

group on the Remind App where they can receive updates on trainings, available jobs, and

foreign credential evaluations. They are also provided a link to Alamo Colleges IBEST Program

to sign up for an information orientation for no-cost training and certificates in various fields. In

most cases, they will select a program that will lead them to their prior professional fields, i.e., an

accountant might take a bookkeeping course.

Learners have diverse educational backgrounds, but all have a minimum of a Bachelor's

(BA) Degree, still, others have multiple degrees including PhDs. Our learners are

mechanical/electrical engineers, clergy, ophthalmologists, entrepreneurs, educators, former

ministry officials, accountants, journalists, etc. as well retirees. They come from such countries

as China, India, Pakistan, Iran, Iraq, Venezuela, Saudi Arabia, Colombia, and Mexico to name a

few,  Their ages range from 35 to 75.

Needs assessments, goal setting, and progress testing are revisited often, but the current

goal is to develop confidence in oral communication within different speech communities such
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as professional, leisure conversations with new neighbors and friends, children's teachers and

other education support people, doctor/patient, consumer speech, and more.

In this educational setting, lessons are centered around sociocultural theory (SCT).

Because students come from diverse communities, SCT’s attention to social, cultural, and

individual interactions lends well to collaborative learning, especially in its stance that

community plays an important role in shaping learner processes. SCT claims that important

cognitive learning or processing develops through interacting with material environments and

social interactions within communities (Poehner, 2009). With whole group instruction, language

structures are presented within a particular theme demonstrated in another unit such as Money

Matters. As other examples demonstrate, we might use superlative verbs to write out a budget

and Health Resources using adjectives to describe symptoms.

This lesson in particular falls under Career Navigation and SMART Goals. Through

small-group collaborative work, learners acquire and develop further knowledge by reading

provided material, conducting web searches, planning for presentations, engaging in

conversations, and filling out practice worksheets. Learners are encouraged to make personal and

cultural connections with new material and through group discussions. Through this method, in

small groups of 3 or 4, the teacher and students act as facilitators and mediators utilizing G-DA

to guide learning through dialogue, asking leading questions, giving examples, prompting, peer

reviews, and filling out graphic organizers. Because learners are being introduced to concepts

within the context of U.S. systems and all are developing in their comfort to use English with

confidence, this structured learning allows the mediator/facilitator/teacher to understand the

students’ capabilities within their ZPD and to further guide learning in a way that provides

remediation for those who continue to struggle with new material or further challenges those
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ready for more extensive practice.

Lantolf, et al. (2015) state that within the SCT framework, people create and use new and

existing cultural artifacts to regulate, monitor, and control their behavior. Cultural artifacts are

tools created and used over time such as pots, calendars, religious items, wheels, hammers, cars,

smartphones, and light bulbs. These things are studied and considered in relation to social and

psychological behaviors. Symbolic artifacts such as religion, art, music, poetry, education

systems, language, politics, etc. are also taken into consideration as all of these artifacts help

shape, structure, and mediate behaviors. SCT claims that important cognitive learning or

processing develops through interacting with material environments and social interactions

within communities.
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